
1 
 

Scoil Oilibhéir Naofa Junior School 

Bettystown, Co Meath, A92 H762                  Roll No: 20216L 

Phone: 041-9887431   Email: office@bettystownschool.ie  Web: www.bettystownschool.ie 

_____________________________________________________________________________ 

Principal – Maria White                                                                                            Deputy Principal – Amy Boylan                 

 

 

 

 

 

 

 

 

ASSESSMENT POLICY 

 
 

 

 

 
 

 

 
 
 
 
 
 
 

 

 

 

http://www.bettystownschool.ie/


2 
 

Introductory Statement and Rationale 
 
The staff of Scoil Oilibhéir Naofa formulated this policy on Teacher Assessment Strategies.  The policy is based on 
advice and information provided in the Primary Curriculum, the NCCA Website, the NCCA booklet Assessment in 
the Primary School Curriculum – Guidelines for Schools and Circular 0138/2006. It also takes account of the National 
Strategy for Literacy and Numeracy. 
 
 

Relationship to characteristic spirit of the school 
 
Assessment activities used in this school will contribute to pupil learning and development by gathering relevant 
information to guide each pupil’s further learning (Assessment for Learning) and providing information on each 
pupil’s achievement at a particular point in time (Assessment of Learning). This links with our aim/mission “to 
enable children to develop to their full potential physically, intellectually, linguistically, emotionally and socially 
through a child-centred curriculum.” 
 
 

Aims of our Teacher Assessment Strategies Policy 
 

• To benefit pupil learning 

• To monitor learning processes 

• To generate baseline data that can be used to monitor achievement over time 

• To involve parents and pupils in identifying and managing learning strengths or difficulties 

• To assist teachers’ long and short-term planning 

• To coordinate assessment procedures on a whole school basis 

• To encourage increasing skills of self-assessment 
 

 

Purposes of assessment 
 

• To inform planning for all areas of the curriculum  

• To gather and interpret data at class/whole school level and in relation to national norms 

• To identify the particular learning needs of pupils/groups of pupils, including the exceptionally able (NCCA 

“Exceptionally able students: Draft guidelines for Teachers”) 

• To enable teachers to modify their programmes and their teaching methodologies to ensure that the particular 

needs of individual pupils/groups are being addressed  

• To compile records of individual pupils’ progress and attainment 

• To facilitate communication between parents and teachers about pupils’ development, progress and learning 

needs  

• To facilitate the active involvement of pupils in the assessment of their work 
 

 

 

Definition of Assessment 

 

In line with the NCCA, our staff believe that assessment is integral to teaching and learning and is concerned 
with children’s progress and achievement. It involves gathering information to understand how each child is 
progressing at school and using that information to further a child’s learning. We concur with their definition of 
classroom assessment as “the process of gathering, recording, interpreting, using and reporting information 
about a child’s progress and achievement in developing knowledge, concepts, skills and attitudes.” Assessment, 
therefore, involves much more than testing. It is an ongoing process concerning the daily interactions between 
the teacher and the child, including moment-by-moment conversations, observations and actions. (NCCA, 
Assessment in the Primary School Curriculum – Guidelines for Schools. November 2007, p.7). 
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Range of Assessment Methods Used Throughout the School 
 

Teachers use both Assessment of Learning and Assessment for Learning to make professional judgements about 
pupil achievement/progress. Deciding what to assess will be based on the curriculum objectives in each 
area/subject and the teacher's intention to help the children learn. Pupils’ progress is assessed continuously. The 
range of assessment methods used are outlined below but are not limited to these. 
 
 

Assessment for Learning (AfL) 

 
At its heart, Assessment for Learning is a way of informing and involving the learners in the assessment process. 
 
 

The methods of Assessment for Learning (AfL) include: 

 

• Teacher Observation 

It includes listening and watching and requires the teacher to notice, recognise and respond to the child’s 

thinking, oral responses and actions. Observation may focus on an individual child or a group, but not all 

children will need the same level of observation at all times. Teacher observations occur spontaneously as 

children engage in learning activities, and those observations may be recorded. More effective and 

purposeful monitoring of a child or a group involves teacher observation that is planned and recorded in a 

structured and focused way. 
­ Early Years Observation 
­ Aistear Observations (Infants) 
 

• Teacher-designed tasks and tests  

Designed at the teachers’ discretion, there should be one sample per term of evidence of assessment in 

Literacy, Numeracy, Gaeilge, the Arts subjects, SESE, PE, SPHE (which can be stored either in the 

children’s Online Portfolio or the teacher’s assessment folder).  

 

• Online Portfolio (ClassDojo) 

This allows children to select work they are particularly proud of to keep in their Online Portfolio. It may 

be something they worked very hard on, had excellent presentation, learned a lot from, or found difficult 

throughout the year but eventually succeeded. The selection process is individual to the child, and self-

reflection should be encouraged throughout the year.   

 

• Sharing the learning intention and devising success criteria 

­ Sharing the learning intention at the beginning of the lesson, using the WALT approach (We Are 

Learning To...)  

­ Agreeing the criteria for judging to what extent the outcomes have been achieved using the WILF 

approach (What I am Looking For...) 

­ “We are learning to…We will know when we’ve achieved this because…” 

­ The learning intention and the success criteria may be displayed on a chart/whiteboard/post-it, etc. and 

visual cues will be used to support learners  

­ Teacher/peer/self-evaluation by identifying successes and improvement needs against the criteria 

 

• Increase thinking time 

The quality of answers is improved when thinking time is increased. Allow at least five seconds for a 

response. This allows learners to answer open questions, not simply based on recall facts. Other 

techniques involve learners recording their ideas on mini whiteboards or paper before displaying their 

answers or using alternative hand signals rather than raising their hands. This helps reduce the pressure on 

learners to quickly solve the problem, giving them more time to think about other solutions. 
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• Effective teacher questioning  

Teachers use lower and higher-order questioning to provoke fruitful discussion.  

 

    (a) Questions that seek clarification 

Question Frame Type of Question 

Can you explain that...? Explaining 

What do you mean by...? Defining 

Can you give me an example of...? Giving examples 

How does that help...? Supporting 

Does anyone have a question to ask…? Enquiring 

(b) Questions that probe reason and evidence 

Question Frame Type of Question 

Why do you think that...? Forming an argument 

How do we know that...? Assumptions 

What are your reasons...? Reason 

Do you have any evidence...? Evidence 

Can you give me an example...? Counter example 

(c) Questions that explore alternate views  

Question Frame Type of Question 

Can you put it a different way...? Re-stating a view 

Is there a different point of view...? Speculation 

What if someone were to suggest...? Alternative views 
What would someone who disagreed with you say…? Counter argument 
What is the difference between those ideas/views…? Distinctions 

(d) Questions that test implications and consequences 

Question Frame Type of Question 
From your ideas, can we work out if...? Implications 
Does it agree with what was said earlier...? Consistency 
What would be the consequences of that...? Consequences 

Is there a general rule for that...? Generalising 

How could you test to see that...? Testing for the truth 

 
• Exploring incorrect answers  

Incorrect answers allow us to identify and challenge a learner’s misconceptions. We aim to develop an 
atmosphere where incorrect answers are valued as a significant contribution to the class's learning. 

 
 

• Peer Discussion  
­ Think-Pair-Share activities 
­ Group response 
­ Active involvement of all pupils (e.g. use of whiteboards) 

 

• Individual oral feedback 
­ This involves giving feedback to children on their work/effort. Learning happens when the learner has 

identified strengths and needs and is given clear advice on improving. This technique can be combined 
with peer assessments so that learners provide feedback to peers about how improvements could be made. 
It also enables children to identify the next steps in their learning. 

­ Include target setting in their activities: Learners are given targets but, more importantly, shown how to 
reach them. Teachers then check that targets have been achieved.  

­ Feedback should be as immediate to the task as possible. It should also be related to the learning 
intention. Otherwise, learners’ expectations will be that the learning intention is of secondary importance 
to other issues, e.g. spelling & presentation. 
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• Teacher Marking  
Work will be marked, focusing on both success and improvements concerning the learning intention. 
However, on occasion, ‘test’ marking will be undertaken whereby all aspects of the work will be marked, 
e.g. a story where comments are made regarding spelling, grammar, punctuation, handwriting and the 
overall quality of the work. 

 
• Peer Marking 
­ Children will be gradually trained to identify their successes and improvement needs, with control 

gradually handed over from the teacher to the child. 
­ Peer Marking: Learners mark or comment on other people’s work. This can be very effective after group 

or individual presentation, especially if the assessment criteria are clear and discussed before the work 
begins. 

 
• Self-Assessment 

Self-assessment is how pupils take responsibility for their learning. However, we need to train pupils to 
self-assess, which requires intense focus during September. This will begin in Term 2 for Junior Infants. 

 
Teachers can select from the following strategies to aid self-assessment as appropriate: 

­ Five W’s and a H (Who? What? Where? When? Why? How?) 
­ Self-evaluation questions to facilitate reflection 
­ Pupil Questionnaires/Interviews 
­ Pupil Logs: e.g. spelling log, reading log, etc.  
­ Graphic Organisers (K.W.L. charts, mind maps, brainstorming maps, concept maps, P.M.I. (Plus, 

Minus, Interesting) charts) 
­ Reflection; Representation; Reporting - Children think about what they have been learning. They then 

represent what they have learned and report on it 
­ Emoji symbols for children to assess their work at the end of an activity  
­ Traffic lights to assess how they found particular activities. This is an excellent addition to a lesson’s 

conclusion 
­ Thumbs up/thumbs down to show understanding 
­ Conferencing where appropriate/necessary  
­ Completed assignments by pupils – projects, copybooks, work samples, homework 
­ Parental guidance to inform self-assessment of homework  

 
 

Assessment of Learning (AoL) 
 

This generally takes place at the end of a learning period. The teacher can use various assessment tools, including 

weekly, monthly and termly tests or standardised tests. The teacher can also use methods such as questioning and 

observation of a child’s learning using checklists. The teacher leads the assessment, and the child is aware that 

they are being assessed.  

 

• Standardised tests 

­ SIGMA-T, Mathematics (First and Second Class) 

­ NNRIT (First class) 

­ Drumcondra Reading (Second Class) 

 

Loughcrew (Where appropriate) 

­ PEP 3  

­ ABLLS 

­ VB-MAPP 

­ Basic Skills Checklist  

 

The purpose of the standardised tests is to allow teachers to make decisions based on placement and progress 

from these assessment results and to develop appropriate interventions for specific children.  

 

Standardised tests are administered on a class basis by the teacher or in a smaller group setting with the Support 

Teacher. If a pupil is absent on the day of the test, the Support Teacher will administer it at a later date.  
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Any new pupils that join the school throughout the year must be tested as soon as possible when their previous 

test results are unobtainable.  

 

The results of those tests undertaken independently by individual pupils in Second Class will be submitted to the 

Department of  Education and Skills. The aggregated results of these tests will be uploaded onto the Esinet 

portal. 

 

Section 6.4 of Circular 0056/2011 advises: ‘Students may be excluded from standardised testing if, in the view of  

the  school  principal,  they  have  a  learning  or  physical  disability  which  would  prevent  them  from 

attempting the tests or, in the case of migrant students, where the level of English required in the test would make 

attempting the test inappropriate.’ This recognises that it may not be in the best interests of certain pupils to 

undertake standardised testing. The discretion to exempt a child from standardised testing based on educational 

grounds lies with the school principal. Exemptions should be considered on a case-by-case basis and be 

warranted only in exceptional cases. 

 

Except in exceptional cases, all children, including children with SEN, must attempt to complete these 

standardised tests without any additional support. When uploading their results, the class teacher can note this in 

their assessment folder. However, the final results must reflect the child’s ability to complete a standardised 

assessment.  

 

The child’s raw score, standard score, percentile rank and STEN are recorded. The percentile rank and STEN 

score are recorded on the tracking score sheets and the school’s Computer system, Aladdin.  

 

The results are communicated to parents in their school report and/or follow-up parent-teacher meetings if 

required. The STEN score will be given to parents with the end-of-term report.  

 

The results will determine the allocation of learning support/resource hours in the school and the nature of the 

support provided (in-class or withdrawal). 

  

September is mainly used as an assessment month by Learning Support Teachers and Language Support 

Teachers. Learning Support Teachers will use a variety of assessments depending on the child’s needs and 

recommendations. Language Support Teachers will have an initial interview with EAL (English as an Additional 

Language) students on arrival and will conduct PSAK assessments in December and May. Any Continuum of 

Support plans will be written up where necessary. 
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Subject Specific Assessment 

 

Literacy: 

 
Junior Infants  

 

• Initial assessments 

• PM Benchmarking 

• Jolly Phonics Wordbox lists 1-3a 

• Jolly Phonics Tricky Words – Blue List 

• Dictation of CVC words 

• Writing sample at the end of the year 

• ALPACA 3-point screener  

• Oral Language assessed based on Aistear themes 

• Checklists: 

­ All phonemes (single letter sounds) 

­ Letter Formation 

­ Communication checklist (Loughcrew) 

Senior Infants  

 

• PM Benchmarking 

• Jolly Phonics Wordbox lists 4-18a 

• Jolly Phonics Tricky Words – Yellow and Red List 

• Dictation of wordboxes 

• Writing Sample per term  

• ALPACA 3-point screener  

• Oral Language assessed based on Aistear themes 

• Checklists: 

­ All phonemes, all diagraphs 

­ Letter Formation 

First Class 

 

• PM Benchmarking   

• Jolly Phonics Tricky Words – Green and  

Pink List  

• Dictation (words with phonemes, diagraphs, 

initial blends/ final blends, magic e and 

alternative sounds)  

• Writing Sample per term  

• Oral Language presentations assessed once 

per term using rubric  

• Teacher Observation of auditory processing 

activities 

• Guided Reading groups observation and 

records 

Second Class  

 

• PM Benchmarking   

• Jolly Phonics Tricky Words – Brown List  

• Dictation (words with phonemes, diagraphs, 

initial blends/ final blends, magic e and 

alternative sounds) 

• Writing Sample per term  

• Oral Language presentations assessed once per 

term using rubric  

• Teacher Observation of auditory processing 

activities 

• Guided Reading groups observation and 

records 

 

 

Numeracy: 

 
Junior Infants 

 

• Initial Checklists 

­ Number (count 1-10, count objects), Shapes, 

Colours, Write own name, Cutting with 

scissors, Pencil Grip and Control 

• Maths Stations Assessments 

Notes and observations record sheet filled out 

and returned to the class teacher at the end of 

each session 

• Class Assessments (October, December, 

April, and June) 

• Teacher-designed tasks throughout the year 

• Mental Maths Activities 

• Individual Maths Journals 

Senior Infants 

 

• Maths Stations Assessments 

Grids are used as checklists for the learning 

outcomes of each game 

• September assessment of numbers, counting, 

shapes, colours and writing of numbers 

• Class Assessments (October, December, April, 

June) 

• Teacher-designed tasks throughout the year 

• Mental Maths Activities 

• Operation Maths Programme  

• Individual Maths Journals 
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First Class 

 

• Maths Stations Assessments 

• Class Assessments (October, December, 

April, June) 

• Teacher-designed tasks throughout the year. 

• Mental Maths Activities 

• Individual Maths Journals 

Second Class 

 

• Maths Stations Assessments 

• Class Assessments (October, December, April, 

June) 

• Teacher-designed tasks throughout the year. 

• Mental Maths Activities 

• Individual Maths Journals 

• Maths tracker (Loughcrew) 

 

   
 Gaeilge: 

 
• Is feidir leis an múinteoir measunú a dhéanamh go leanúnach ar chumas tuisceana agus cumarside an  

dalta agus an cúrsa á theagasc. Is féidir an liosta eiseamláirí comh maith leis na ceachtanna ina ndéantar 

daingniú ar na feidhmeanna teanga a úsáid mar uirlisí measúnaithe freisin.  

• Dírbhreathnú an mhúinteora – nuair atá siad ag obair agus ag caint, cluichí a imirt. 

• Ag baint úsáid as taisc 

• Pictiúr agus abairt amháin i rang a haon agus a dó. 
 

S.E.S.E: 

 
Assessment is based on teacher observation of the child’s interest, participation and knowledge of topics  

 explored. The class teacher keeps samples of each child’s work. Photographs may be kept as a  

 means of assessment/record keeping. Question and answer sessions are used to encourage participation.  

 K.W.L charts assess what the children already know, what they want to know and what they  

 have learned.  
 

Art: 
 

Children will regularly self-assess/peer-assess a specific piece of artwork using ‘two stars and a wish’. 

 

   Music and Drama: 

 
Children will regularly self-assess/peer-assess along with teacher observations of seasonal performances 

on willingness to participate. 

 

P.E.: 
Assessment is based primarily on teacher observation, teacher-designed tasks, and participation.  

 

S.P.H.E: 
Work samples and teacher observation during circle time are used to assess the child’s understanding and 

gain an insight into the child’s social development. 

 

 

Storage of standardised tests: 
SEN Coordinator organises the distribution and storage of standardised tests.  
 

Screening: (Refer to Learning Support Guidelines and  Circular 02/05) 
 



9 
 

• SEN Coordinator organises assessments and provides each class teacher with an assessment timetable 
before testing in Term 3 (i.e., ensures sufficient booklets, places orders, ensures teachers are prepared and 
understand testing procedures).  

 

• Class teachers are responsible for administering and correcting all of their own class standardised tests 
with the assistance of their allocated support teacher.  

 

• Class teachers upload the results to Aladdin and the school’s intranet for analysis and interpretation.  
 

• A meeting will be arranged with the parents of the children who are a source of concern. 
 

• The results of Screening Tests are used to provide early intervention.  
 

• The results of Screening Tests, teacher observations and parental concerns are used as criteria for an 
indication that diagnostic testing is needed.  
 

• If diagnostic testing is considered necessary, a meeting is organised with Parents, Class teacher and 
Learning Support Teacher. The SEN Coordinator will be kept informed and will attend when practical. 
  

• See Appendix C for diagnostic tests used. 
 

• Appropriate different learning interventions are initiated to ensure that the results of the assessments 
inform subsequent learning plans. This is evident in teachers’ plans, e.g. differentiation and additional 
supports. 
 

• The class teacher and Learning Support Teachers will schedule a SEN meeting with parents and relevant 
agencies following testing to share information about screening results.  
 

• If necessary, to consult a psychologist (NEPS or other) about screening test results, the Principal will 
organise a consultation meeting.  

 
 
 

Diagnostic Assessment: (Refer to Learning Support Guidelines, Chapter 4) 

 

• Class teacher, Learning Support Teacher and parents are involved in selecting children for diagnostic 
assessment. 
 

• When a child is selected for diagnostic testing, a meeting is held with the child's parents. At this meeting, 
concerns are discussed, and recommendations for further testing are made. Parents’ permission is sought.  

 

• Written permission is always sought if an outside agency is involved.  
 

• For children born after June First 2002 a referral may be made through the Assessment of Needs process 
for further assessment in conjunction with parents. 

 

• If necessary to consult a psychologist (NEPS or other) about diagnostic test results, the Principal will 
organise a consultation meeting.  

 

Psychological Assessment: (Refer to Circular 02/05) 

 

• The principal, Learning Support Teacher, and class teacher liaise with parents if a psychological 
assessment is necessary. Standard consent forms are used.  
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• The principal, in consultation with the class teacher, Learning Support Teacher and parents, will usually 
arrange an assessment from specialists, i.e. psychologist, OT, speech & language, etc.  

 

• The class teacher and Learning Support Teacher will use assessment results in drafting a Continuum of 
Support (CoS) Plan for the pupil.  

 

• Psychological reports are stored in locked cabinets in the office. Class teachers and relevant personnel 
are given access to reports to enable them to plan to meet the child's needs.  

 

Analysing, Recording and Reporting the results of assessment 
 

• All assessments are analysed according to their instructions and recorded on a class sheet, which is 
placed in the teacher’s assessment folder and passed on to the next teacher. Results are also stored on 
Aladdin, which is password-protected. 

 

• The SEN Coordinator stores hard copies of all standardised assessments and diagnostic tests.  
 

• Parent-teacher meetings are usually held in November. Other parent-teacher meetings will be convened 
as required. Individual teachers can keep a brief record of issues discussed at the parent-teacher meeting. 
Feedback from parents may also be recorded.  

 

• Pupils’ reports are sent home annually. Written reports should be clear, concise and factual, signed by 
the Principal and dated. A copy of each report is kept in the pupil file on Aladdin. 

 
Success Criteria 

 
• A range of informal and formal assessment modes is used to place assessment as an integral part of 

teaching and learning.  
 

• Procedures run smoothly and efficiently because there is clarity about what is expected and who is 
responsible for different aspects.  

 
 

Roles and Responsibilities: 
 

• All teachers are responsible for the assessment of learning and assessment for pupils' learning. 
 

• All teachers must keep a specific Assessment Folder with individual sections for each child. 
 

• All teachers are given an Assessment Calendar at the beginning of each school year (see Appendix A 
and B) 

 

• The SEN Coordinator ensures there are ample standardised and diagnostic testing materials in the 
school. The SEN Coordinator ensures teachers feel confident in the administration of tests and provides 
support as required. 

 

• The principal is responsible for ensuring that the assessment policy is implemented successfully.  
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Review 

 

• The policy will be reviewed and amended as necessary. The principal will initiate and coordinate this 

review. 
 
 
 

Ratification & Communication 
 

This assessment policy was ratified by the Board of Management on _______________________________. 
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Screening tests are 

administered to 

facilitate early 

identification of 

pupil’s learning.  

Screening Tests are 

from the following 

cases 

Occur in: Administered by 

PSAK All EAL pupils December/ May Language Support 

Teacher 

Assessment of 
children’s COS 
targets (where 
necessary) 

Pupils with 

identified needs as 

per COS guidelines 

After a 6-8 week block of 

intervention 

Parents 

Class Teacher 

Learning Support 

Teacher 

BIAP – Belfield 
Infant Assessment 
Profile 

Selected Junior 

Infant pupils  

March/April Junior Infant 

Learning Support 

Teacher 

Jolly Phonics 

Reading Assessment 

Pupils with below-

average attainments  

Ongoing throughout the year. Learning Support 

Teacher 

PM Benchmarking Junior Infants – 

Second Class 

Junior Infants: June 

Senior Infants: December + May 

First Class: November + April 

Second Class: October + at the 

discretion of the class teacher 

throughout the year 

Class 

Teacher/Learning 

Support Teacher 

Drumcondra 

Reading Test 

Second  Class May Class Teacher with 

Learning Support 

Teacher 

Sigma T, 

Mathematics 

First Class May Class Teacher with 

Learning Support 

Teacher 

Maths Assessments Junior Infants – 

Second Class 

October, December, April and June Class Teacher 

 

Ready Set Go Maths 

Assessments 

Senior Infants As required Learning Support 

Teacher to pupils 

performing below 

average  

NNRIT First Class Children 

and new children in 

Second Class 

March Learning Support 

Teacher/Class 

Teacher 

APLACA Junior Infants and 

Senior Infants  

October (Point 1), January (Point 

2), May/June (Point 3) 

Learning Support 

Teacher 

Other Screening 

Tests 

See Appendix C   

Appendix A: Assessment Toolkit and Calendar: Overview 
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Appendix B: Assessment Calendar by Class Level 

 

Junior Infants 

 

EAL Students: Initial Interview on arrival. PSAK assessments in December and May 

(Language Support Teacher) 

 

Assessment of children's CoS targets as needed. (Class Teacher, Learning Support Teacher, 

Language Support Teacher, Nurture etc.) 

 

BIAP- Belfield Infant Assessment Profile- Selected Junior Infant pupils (March/April): 

Administered by Learning Support Teacher 

 

Jolly Phonics Tricky Words – Blue List in June 

 

PM Benchmarking- June (Class Teacher/ Learning Support Teacher) 

 

Maths Assessments- October, December, April, June: (Class Teacher/ Learning Support 

Teacher with small group if needed) 

 

ALPACA – October, January, May/June (Learning Support Teacher in small groups) 

 

Senior Infants 

 

EAL students: Initial interview on arrival for new pupils to the school. PSAK assessments 

in December and May. (Language Support Teacher) 

          

Assessment of children's CoS targets as needed. (Class Teacher, Learning Support Teacher, 

Language Support Teacher, Nurture etc.) 

 

Maths Assessments- October, December, April, June: (Class Teacher/ Learning Support 

Teacher with small group if needed) 

 

Jolly Phonics Tricky Words – Yellow and Red List in June 

 

PM Benchmarking- December + May (Class Teacher/ Learning Support Teacher) 

 

ALPACA – October, January, May/June (Learning Support Teacher in small groups) 

 

First Class 

 

EAL students: Initial interview on arrival for new pupils to the school. PSAK assessments 

in December and May. (Language Support Teacher) 

 

Assessment of children's CoS targets as needed. (Class Teacher, Learning Support Teacher, 

Language Support Teacher, Nurture etc.) 

 

Sigma-T. Mathematics May (Administered by Class Teacher with Learning Support 

Teacher) 

 

Maths Assessments- October, December, April, June: (Class Teacher/ Learning Support 

Teacher with small group if needed) 

 

Jolly Phonics Tricky Words – Green and Pink List in June 

 

PM Benchmarking - November + April (Class Teacher/ Learning Support Teacher) 
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NNRIT -March (Administered by Learning Support Teacher/Class Teacher) 

 

Second Class 

 

EAL students: Initial interview on arrival for new pupils to the school. PSAK assessments 

in December and May. (Language Support Teacher) 

 

Assessment of children's CoS targets as needed. (Class Teacher, Learning Support Teacher, 

Language Support Teacher, Nurture etc.) 

 

Drumcondra Reading Test-May (Administered by Class Teacher with Learning Support 

Teacher) 

 

Sigma-T. Mathematics May (Administered by Class Teacher with Learning Support 

Teacher) 

 

Maths Assessments- October, December, April, June: (Class Teacher/ Learning Support 

Teacher with small group if needed) 

 

Jolly Phonics Tricky Words – Brown List in June 

 

PM Benchmarking - October + at the discretion of the class teacher throughout the year 

(Class Teacher/ Learning Support Teacher) 

 

NNRIT New children that arrived in Second Class-March (Administered by Learning 

Support Teacher/Class Teacher) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



15 
 

 

Appendix C: SEN Assessment Audit  

t Assessment Age group   Area of concern  Additional info  

BIAP Belfield Infant 

Assessment Profile  

  

4-7 years  

  

The BIAP is a screening instrument 

designed to assist teachers in 

identifying the particular strengths 

and needs of children in the infants 

classes of primary schools in Ireland  

  

The five major developmental areas 

ultimately selected were the 

following:  

1. Early Learning Styles  

2. Language and Communication  

3. Perceptual Processes  

4. Motor Development  

5. Social and Emotional 

Development 

 The BIAP should be administered 

to all junior infant pupils in the 

second half of their first year in 

primary school when the class 

teacher is familiar with their pupils 

and their circumstances and has 

had an opportunity, in consultation 

with parents, to complete the 

Biographical and Developmental 

sections of the Pupil Profile Book. 

The BIAP may also be 

administered to senior infant 

classes, or more selectively to 

older pupils, depending on the 

profile requirements of the school 

or the incidence of pupils with 

undiagnosed learning difficulties 

in more senior classes.  

MIST Middle Infant 

Screening Test  

5-6 years  MIST identifies early literacy 

difficulties and the Forward Together 

Programme provides a recovery 

programme for those children 

identified as likely to benefit.  
 

• MIST identifies the lowest-

achieving 20-25% of pupils in any 

one class or year group  

• MIST is group administered, so 

time is spent efficiently and those 

needing extra support, who may 

have been previously overlooked, 

can be screened into the Forward 

Together Programme  

• Whilst Forward Together can be 

used in school it also encourages 

parental involvement and early 

home-school links that can 

influence attitudes to helping 

children throughout their school 

career  

Pupils work at their own pace, 

completing the programme in 

eight to 12 weeks. 

GL Assessment- 

Verbal/Non-verbal 

reasoning  

5-7 years   Reasoning 5-7 has a verbal section 

comprising orally-administered 

questions and pictorial response 

options. Non-Verbal Reasoning 6 and 

7 provide insight into the abilities of 

those who struggle with reading, who 

seem to lack motivation, or who have 

English as an additional language. 

  

The results will give you an 

indication of how your pupils 

assimilate new information, and 

highlight their skills in verbal 

thinking above and beyond their 

formal literacy abilities. They also 

highlight pupils’ abilities to 

acquire new concepts and 

information that may not be 
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evident from their usual class 

work.  

Benefits  

• Acts as a baseline test for 

reasoning abilities  

• Identifies potential in all pupils, 

including EAL pupils  

• Provides a measure of pupils’ 

potential to learn across the 

curriculum  

Reasoning 5-7. Paper. 30-40 mins 

(5-7) 

Bracken   3-6.11 

months  

Assess a child’s expressive 

knowledge of basic concepts 

• Gain a more complete 

understanding with the new 

Expressive Measure  

• Includes the ability to evaluate a 

child’s understanding of basic 

concepts expressively  

• Offers a Scoring Assistant  

• Contains a school readiness 

composite  

• Provides clinical studies on 

specific populations including 

Developmental Delayed and 

Mental Retardation  

MaLT  5- 8 years  Maths Assessment  

  

  

The MaLT Stage One (MaLT 5-7) 

tests are presented orally (each test 

takes about 45 minutes to 

administer), are quick to score and 

are easy to interpret.  

MaLT Stage 1 – Age Suitability:  

MaLT 5: Covers ages 4.0 to 6.5 

years  

MaLT 6: Covers ages 5.0 to 7.5 

years  

MaLT 7: Covers ages 6.0 to 8.5 

years 

DST-J  6.6-11.5 

years  

Dyslexic Screening Test  

An ‘at risk’ score for dyslexia 

determines whether further in-depth 

testing should be undertaken.  

  

The DST-J provides a profile of 

strengths and weaknesses which can 

be used to guide the development of 

in-school support for the child.  

  

 The DST-J consists of the 

following subtests:  

• Rapid Naming  

• Bead Threading  

• One Minute Reading  

• Postural Stability  

• Phonemic Segmentation  

• Two Minute Spelling  

• Backwards Digit Span  

• Nonsense Passage Reading  

• One Minute Writing  

• Verbal Fluency  

• Rhyme   
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• Vocabulary  

  

DEST 2  4.5-6.5 

years  

 Dyslexic Screening Test  

An ‘at risk’ score for dyslexia 

determines whether further in-depth 

testing should be undertaken. 

  

 The DEST-2 consists of 12 

subtests:  

o Rapid naming  

o Bead threading  

o Phonological 

discrimination  

o Postural stability  

o Rhyme/Alliteration  

o Forwards digit span  

o Digit naming  

o Letter naming  

o Sound order  

o Shape copying  

o Corsi frog  

o Vocabulary 

(group/individual) 

  

ACE- Assessment of 

Comprehension  

6-11 years   Designed to identify children with 

delayed or impaired language 

development  
 

 • ACE 6–11 provides a flexible, 

quick and comprehensive 

assessment of language 

development  

• Provides standard 

scores,percentile ranks and 

confidence bands for each subtest  

• The assessment takes into 

account the needs of 

multidisciplinary teams involved 

in the management and education 

of children with delays in 

language development  

• Colourful pictures and engaging 

stories help hold the child’s 

attention and make the testing 

experience more enjoyable  

• It can be used flexibly according 

to the needs of individual children. 

  

WRAT 5- Wide Range 

Achievement   

5-85 years  The WRAT5 measures and monitors 

fundamental reading, spelling, and 

maths skills. The WRAT5 provides 

an accurate and easy-to-administer 

way to assess and monitor the 

reading, spelling, and maths skills  

  

Time:  Approximately 15-25 minutes 

for ages 5-7 and 35-45 minutes for 

ages 8 and up   

 The WRAT5 provides derived 

scores and interpretive information 

for four subtests:  

o Word Reading measures 

untimed letter identification and 

word recognition. The examinee 

reads aloud a list of letters/words  

o Sentence Comprehension 

measures the ability to identify the 

meaning of words and to 

comprehend the ideas and 

information in a sentence using an 

untimed modified cloze procedure. 

Each item requires the examinee 

to read (aloud or silently) a 
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sentence with a word missing, and 

then say the word that best 

completes the sentence  

o Spelling measures an 

individual’s ability to write letters 

and words from dictation without 

a time limit  

o Maths Computation measures an 

individual’s ability to count, 

identify numbers, solve simple 

oral maths problems, and calculate 

written maths problems with a 

time limit. Problems are presented 

in a range of domains, including 

arithmetic, algebra, geometry, and 

advanced operations  

o A Reading Composite score is 

created by combining the Word 

Reading and Sentence 

Comprehension standard scores 

Schonell Reading Test    Available online  

https://smartachievers.com.au/educat

ors/smart-words-resources/schonell-

testing/  

  

  

  

  

Schonell Spelling Test  5 years 5 

months +  

Available online  

https://cdn.learningstaircase.co.nz/ass

ets/Uploads/Printables/Schonell-

Spelling-Tests.pdf  

  

  

  

Jolly Phonics Reading 

Assessment  

4-6 years  The Jolly Phonics Reading 

Assessment is a child-friendly 

assessment that teachers can use with 

their pupils in a one-to-one situation.  

  

This Reading Assessment is a 

fantastic tool to improve standards 

and ensure that no child gets left 

behind, and also works well as a 

phonics screening check resource. 

 Split into two sections, the Jolly 

Phonics Reading Assessment 

provides:  

• 2 Reading Tests for word reading 

and sentence reading  

• 2 Supplementary Tests for letter 

sound plus tricky words and aural 

comprehension  

All items are contained in an A4 

folder and include the following:  

• 24 page manual – support and 

guidance for teachers on how to 

implement the assessments  

• Photocopiable pupil record 

sheets  

• Word reading and sentence 

reading colour sheets  

• Letter sounds and tricky word 

assessment colour sheets   
 

 


